
In Fall 2022, we conducted focus groups with teachers who had completed one to
two years of the School Improvement Program, looking to gain initial insights into
how teachers demonstrated improved teaching and learning skills, also referred to
as our “I CAN” outcomes and indicators. While teachers’ reflections can only serve as
one piece of evidence in measuring transferable change in classroom instruction,
they open up novel opportunities to understand how teachers’ are making sense of
the professional development program. 

One notable shift was in the number of comments shared by teachers regarding the
transition from magisterial teacher-led instruction towards facilitating student-led
and peer-to-peer learning. In the words of one teacher “my students are capable of
constructing their own learning, using their imagination and innovative methods.”
Another teacher shared similar sentiments that she is a “coach” and a “guide” and the
“student is self-educating.” 
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Teachers expressed learning many new pedagogical strategies to help
facilitate this shift and “break from routine”, including “dramatization,”
greater “involvement of parents and peer-to-peer learning,” and the
“flipped classroom.” The flipped classroom is a strategy taught in Phase 2
of the manual that promotes the activation of students’ prior knowledge
and more intentional use of class time by asking students to engage in
activities at home, allowing them to come to class primed to engage in
richer discussion and exploration.

Teachers also placed emphasis on the many ways the Teacher Growth
Manuals supported them in serving students social-emotional needs. As
one school director shared, “it has taught us to generate more space and
time for things that are not a part of the formal planning, such as
relaxation, because you know it will pay off.” 
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socio-emotional needs

makes a difference in
their learning



The importance of managing
behavior with love and
communicating to students the
"why" behind the teachers' actions.

In one specific application, the lesson on discipline reminded a teacher of the
importance of explaining the “why” behind their actions as well as “discipline
with love,” so that students can understand what is happening and it can help
them improve as well as build trust in the teacher. Teachers also employed
these socioemotional teaching skills to build a greater connection between the
school and the surrounding community. For example, after studying the lesson
on empathy, one teacher proposed to her students a visit to a civil servant to
thank them for their support. Her students selected the local fire department,
and surprised them by bringing cards and other drawings of gratitude. These
experiences have solidified in participating teachers the importance of
attending not only to the academic needs of students, their families and the
community, but also the social and emotional demands–especially in light of
the impacts of the pandemic. 

 We look forward to gathering
more direct evidence on how
our program influences
teachers’ teaching and
learning skills and from that
students' learning. We invite
you to follow our progress as
our community works towards
educational transformation for
all Guatemalan children.


