
Teachers consulted through focus groups conducted in fall, 2022 at the
end of the Guatemalan school year and culmination of their first or second
year of engagement with the School Improvement Program, shared
several reflections on how the Manuals strengthened their attention to and
integration of values in their personal and professional lives. In one key
illustrative example, a teacher shared, “The changes I have faced in my
personal values are very clearly marked in my temperament and how I
resolve classroom situations, as I consider that now I act with greater
maturity and tolerance.” Other teachers reflected on similar changes to
who they are and their core beliefs, noting that the materials “touched their
heart” asking personal questions that pushed them to analyze their
previous conceptions and practices. This methodology and the regular self
and peer-evaluations challenged teachers to consider how they might
make changes to promote greater alignment of their practice to their
values. 

Impact Story

I AM
The educational community
promotes greater integration of
values that strengthen quality
of education inside and outside
of the classroom

I CAN
The educational community
demonstrates improved teaching
and learning skills

I THINK
The educational community
demonstrates commitment to their
own learning/growth process

The educational community promotes
greater integration of values that

strengthen quality of education inside
and outside of the classroom



These value-based shifts were visible in the differing ways that teachers
approached their work. For example, many teachers highlighted how the
Manual supported them in placing greater importance on the socioemotional
dimension of teaching and learning, and developing greater empathy and
understanding for their students and their families. In the words of one
educator, she was pushed to develop greater “self-regulation,”
acknowledging that the ways in which she responded to her students could
result in greater “unity and trust.” Numerous teachers who participated in the
focus groups mentioned the importance of “teaching with love” and creating
“healthy classroom spaces.” This took on various forms from “helping
students through challenging personal situations” to ensuring “organized
classrooms in which values are reinforced” mentioning specifically those of
“respect, trust, equity, love, and justice” among others. While teachers felt
overwhelmed, unable to meet the extensive and diverse needs their students
and families possess, they felt reaffirmed that with the guidance of the
Manual, they would at least be able to make a tangible difference in the
spiritual arena, strengthening values that would give students skills and
strength to confront and overcome these challenges.

Greater
importance on
the socio-
emotional
dimension of
teaching and
learning, and
developing
greater empathy
and
understanding
for students and
their families...



Aligning with the vision of empowering students as leaders in their own
development, various focus group data points, seemed to reflect a shift in
teachers’ perceptions on who was responsible for education–bringing in
students and parents as active and critical participants. In the words of
one teacher “the role of the teacher has to be as a mediator to ensure that
students receive significant learning and are able to develop themselves.”
Another teacher added “students are the builders of their own learning
and knowledge. They are creative beings that need to learn new
technologies and skills and practice applying them.” Overwhelmingly
there was an acknowledgement that students are each unique and as
such teaching and learning should adapt to fit their needs, with the
teacher as a “facilitator of learning employing different strategies” to best
support all learners.

One key factor for ensuring quality education that was echoed by many
teachers was a resounding emphasis engaging parents and community
members in transforming education. Viewing teachers, parents, and
students as a “triangle,” “three pillars” and a “team,” one teacher
commented that if these three actors “do not work in the same direction,
they won’t achieve positive results.” Another teacher added that their role
is to “reinforce values that are taught in the home,” positioning the home
as the starting place for education and elevating its importance. As such,
teachers discussed how the Manuals reinforced the importance of clear
and respectful communication with parents and the community, ensuring
that they “feel appreciated” and welcomed at the school and within the
educational process. 

“students are the builders of their
own learning and knowledge. They
are creative beings that need to
learn new technologies and skills
and practice applying them.” 



...greater importance on extending
direct ties to the community,
engaging in home visits...

In one example shared by a school secretary, she shared that throughout
her participation in the School Improvement Program, she placed greater
importance on extending direct ties to the community, engaging in home
visits and hosting regular meetings with parents at the school. She shared
that these actions also helped transform relationships with her colleagues
as now that, “parents know that there is someone in the office that is going
to listen to them and help them resolve situations that are difficult to do so
as teachers,” she is able to carry more of that load for the school.  

Other schools saw an increase in
parents' willingness to and
confidence in coming to share with
school staff–connecting this to the
application of various Manual
strategies and values–shifting
school culture and opportunities for
future interventions that extend
beyond the school environment.
 Reflecting on these shifts in the “I
AM” outcomes and indicators, we
visualize initial evidence of how
teachers’ are internalizing values
taught through the School
Improvement Program to improve
education inside and outside of
schools. 


